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including the principle of non-discrimination. 13 A number of laws also aim to protect distinct groups within society that have traditionally been disadvantaged, marginalized or underrepresented within society such as women and ethnic minority groups.
Following the adoption of the Beijing Declaration and Platform for Action (BPFA) 14 in 1995 at the international level, the British Government also extended the Convention on However, there are noticeable absences in legal protection, which leave minority groups susceptible to discrimination. Specifically, there is no antidiscrimination legislation on the basis of sexual orientation and gender identity. In the absence of statutory protections, individuals have increasingly sought legal redress through judicial review to challenge the constitutionality of legislation.
STRATEGIC LITIGATION AS A MEANS TO SECURE LEGAL PROTECTIONS AND ITS LIMITATIONS
Significantly, the use of strategic litigation in the form of judicial review has been adopted to secure rights, while simultaneously being used as a tool to foster public education and awareness of minority rights. has led to significant scrutiny of the rule of law in Hong Kong and whether it is being eroded along with other civil liberties including freedom of expression. 44 Given Hong Kong's unique legal and political environment, as well as an absence of adequate statutory protections and legal and political representation for vulnerable groups, there is scope to strengthen public interest law. Pedagogically, while clinical legal education courses offer one means of exposing students to public interest law, socio-legal courses may also potentially foster socially responsible lawyers with heightened sensitivity to social problems that undermine equity and social justice in In 1996, the American Bar Association encouraged law schools to provide both voluntary and mandatory legal work opportunities to law students, due to the relatively low number of pro bono lawyers compared with numbers of lawyers in 45 
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The Redman-Roper report expressed concern that legal education in Hong Kong adopted a black-letter law approach, with the result that law graduates lacked an expanded view of the world. 60 Further, the report suggested that narrow, doctrinal approaches to the study of law inhibited the development of law graduates' ability to 57 respond professionally to the needs of ordinary people or those in the 'sandwich class,' that is those in the lower-middle class bracket, whose legal needs were often not met.
Significantly, the report suggested that 'law should not be seen as a narrow, selfreferential discipline, but as one intimately connected with other bodies of knowledge and modes of social control and organization.' It was envisaged that a 'context of law' approach would steep students with a rich understanding of law's limitations as well as its promise and potentially foster students' awareness of social justice and public interest lawyering. Similar to mandatory pro bono programmes the ICL course is compulsory for all third year undergraduate LLB Law students.
In the longer term, Emeritus Professor Mike McConville, the founding Dean of the Law Faculty at CUHK, conceived that the course may influence students' career aspirations and choices. Though it may take several years for graduating students to reflect on their ICL learning experience, 76 for some students, the course would heighten their awareness of inequity and social injustice within society and they would thus become socially responsible lawyers. In the longer term, it was envisaged that through students'
exposure to social problems, the empirical research and learning opportunities offered by the ICL course would encourage LLB graduates to give something back to the community whether through engagement with public interest law, pro bono or other community service provision.
Without black letter law as the familiar starting point, ICL proves to be somewhat tempestuous. Given that the majority of the compulsory law courses on the LLB programme adopt a doctrinal approach to the study of law and focus on substantive term is useful more generally to encapsulate the way in which the 'silences' of law more broadly serve to exclude vulnerable groups in society from legal protections. 76 The ICL course is now in its 6 th year of operation on the LLB programme. Student groups are also introduced to both quantitative and qualitative research skills including questionnaire planning and design, interviewing social research subjects and focus group planning and facilitation. Though initially lectures are interactive, individual groups ordinarily break off to undertake group exercises and then relate generic case-based and research methods exercises to their own research topics.
Alongside these modules on socio-legal analysis and social research methods, external speakers including NGO representatives, pro bono lawyers and academics are invited to give guest lectures on public interest lawyering.
which runs a free legal advice clinic, is invited to introduce student groups to the situation and status of women in Hong Kong including issues such as disparity in economic earnings between men and women. Further, HKFWC help to facilitate the sharing of pro bono lawyers, peer counsellors and service users, which gives student groups' direct insight into the scope and nature of services provided by HKFWC's free legal advice clinic.
The aim of these sessions is to draw the connection between public interest lawyering and the design and development of student groups' own empirical research projects.
With ethics approval confirmed, during semester two, student groups undertake fieldwork with research subjects. Student groups design research instruments including interview schedules and questionnaires, which are reviewed during individually tailored group tutoring. During the design process, the course leader offers detailed feedback on the phrasing and sequencing of interview and survey questions as well as any complications which may arise including the potential for bias in the design of questions or interviewer bias. Additionally, student groups are introduced to data analysis, particularly analysis of qualitative data using coding or framework analysis, which is informed by grounded theory.
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Given that it is difficult to teach generic social consideration. This interactive process is designed to support student learning by encouraging student groups to identify any limitations in the research process including any potential for bias and how this may impact upon research findings.
Individual groups are also required to undertake a self-evaluation of their group's research process in relation to each assessment. Including all groups in the evaluation process (while not informing the formal assessment process) helps to foster a sense of collegiality in the research process. At the end of the course student groups submit a final written report which includes an executive summary, a detailed literature review, research methodology, empirical research data analysis and findings as well as a conclusion. Though some groups present recommendations, this is not ultimately the goal of the ICL course, which instead aims to focus on unpacking the complexity of the social problem.
The design and implementation of the ICL course has not been without problems. The
Faculty initially adopted the ICL as a compulsory 83 course requirement on both the undergraduate (LLB) and postgraduate (JD) programmes. However, the structure and design of the course deviates substantially. On the LLB programme the course is offered across two semesters, allowing for substantial guidance and support during the research process. Conversely, on the JD programme the course was only offered in summer semester, a substantially shorter term spanning seven weeks. This proved to be inherently problematic as student groups were required to design and implement research projects within a substantially shorter timeframe. Further, the course structure did not allow for the same level of guidance or support at all stages of the research process.
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At the undergraduate level, given the doctrinal bias of the undergraduate law curriculum, students often lack a solid grounding in socio-legal research at the point upon which they enter the course, which may hinder their understanding of the aims and objectives of the course as well as their socio-legal analysis of social problems. The recent adoption of foundational core courses on legal analysis and argumentation as well as jurisprudence and ethics in the Faculty of Law's LLB curriculum may allow greater scope to strengthen students understanding of alternative approaches to the study of law. Further, given the limited number of elective courses that law students can opt to take in the first and second year of the LLB degree, the majority of students lack a solid grounding in public interest law although courses such as administrative and constitutional law do expose students to strategic litigation cases and a limited 84 The University requires that all students undertaking social research should be screened by the survey and behavioural research ethics review process. Given the seven week timeframe allocated to delivery of the ICL course on the JD programme, this formal review process is lacking and thus the legitimacy of the aims and objectives of the ICL course on the JD programme may be undermined. From 2015/16 the course is no longer compulsory and will be offered as an elective.
number of individual law students also take clinical legal programmes such as the Refugee Rights Clinic alongside the ICL course.
Compared with doctrinal law courses, ICL is labour intensive 85 for both students and the course leader, particularly during the second semester when student groups go out into the 'field' to interview civil society actors and policymakers. Greater flexibility is required to provide the tailored group tutoring, which individual student groups rely upon during the research process. On average, there are twelve ICL groups each year, the projects of which are distinct and consequentially require the design and implementation of different research methodologies. Thus the course leader has to be adaptable in order to respond to the individual research needs and challenges of each group.
As with other law courses, each semester students must complete a course teaching evaluation questionnaire to provide feedback on their learning experiences. This empirical research project aims to learn more about students' specific learning experiences on the ICL course including the influence that the course has had, if any, on LLB students and graduates' career aspirations and choices as well as perceptions of access to justice, the rule of law and public interest lawyering in Hong Kong.
While not directly inspired by any similar pedagogical evaluations of clinical legal programmes, insight was drawn from two large-scale surveys in the United States, after the JD.
evaluate whether the course influences LLB students and graduates' understanding of the connection between social problems, the individual, the community and the law.
At this stage it is too premature within our pedagogical research project to fully evaluate whether socio-legal education, and specifically the ICL course, can provide an effective means of fostering public interested lawyers as a way to strengthen equity and social justice in Hong Kong. However, from our initial survey results with students entering the ICL course, 88 the majority of students are aware that public interest law aims to help marginalized groups within society (77%), though there is a lack of awareness amongst students as to the practicalities of public interest law including whether it is not-for-profit. 60% of students were uncertain as to whether public interest law is not-for-profit and 14% of students think it is carried out on a for-profit basis. The majority of students have undertaken legal internships (88%), and many students have also undertaken community service programmes (49%) with a relatively small percentage having undertaken overseas social service programmes (14%). Only a minority of students have participated in any of the Law Faculty's public interest 88 The questionnaire was sent to 119 students entering the ICL course. Our response rate is lower than expected at 36%. There could be a number of factors for the response rate. Some students who gave further feedback on the ICL course expressed concern that they had only recently entered the course and therefore they did not have a clear understanding of the course's objectives at that stage. Additionally, relatively shortly after the questionnaire was circulated, the Hong Kong Students Federation called for a boycott of classes in response to the perceived failure to implement universal suffrage of the Chief Executive in Hong Kong in line with international standards. The boycott commenced on 22 nd September shortly after the questionnaire had been circulated. Attendance at lectures dropped as low as 45% and attendance at lectures only started to recover in the latter weeks of the course in late November 2014.
programmes such as the Refugee Rights Clinic (9%) or the Refugee Pro Bono Project (5%). These findings suggest that only a limited number of LLB students voluntarily enter public interest law programmes.
While the pedagogical aims and objectives of the ICL course may differ substantially to clinical legal education programmes, the inclusion of empirical research with multiple stakeholders from legal, NGO and policy circles may effectively sensitize students to the cultural, social and political context in which law operates, and thus heighten students' awareness of the limitations of the law and lawyering. By exploring social problems experienced by vulnerable groups, students are exposed to different social strata within society. By engaging directly with stakeholders from civil society as well as policymakers and members of the vulnerable groups themselves, students can gain meaningful insight into the practical constraints of the law in providing an effective remedy to such vulnerable groups and the problems which they experience. Our ongoing pedagogical research aims to give an indication of the impact of ICL over time, if at all, on students' perceptions of the rule of law, access to justice and public interest law.
CONCLUSION
Though historically Hong Kong has prospered economically, a myriad of social problems persist which undermine equity and social justice in society. The development of public interest law in Hong Kong provides a pedagogical opportunity to cultivate socially responsible lawyers with the capacity to critically engage with and respond to social problems in society. Law schools within Hong Kong have increasingly adopted clinical legal education programmes as a means of fostering public interest lawyers. While pedagogically distinct, socio-legal courses such as ICL may complement efforts to foster public interest lawyers through allowing students to engage in empirical research with multiple stakeholders to unpack the context of law in which social problems are situated and consider the role of the individual, the community and the law's response. This article has demonstrated how pedagogically law schools can contribute meaningfully to the development of law students' sense of social responsibility. The 'impact' of socio-legal courses may be challenging to measure longitudinally, but potentially such courses allow for a seed of social awareness to be planted, which may bear fruit in the future.
